Ideas, strategies and methods are offered, equipping the reader with the tools to do things differently as well as think differently. The key strength of this book, however, is the imagination it both evokes and demands. The denial of an imagined future has, for too long, been the default position for too many people.
Sara Ryan
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The purpose of this Handbook is to provide a global account of disabled children's childhoods bringing together contributions from children, young people, family members, activists, practitioners and academics (both established and early career researchers) in the field. The Handbook offers a unique and comprehensive guide to disabled children's childhood studies.
The Background and Approach
Until recently, disabled children have been discussed through medical concepts of disability rather than concepts of childhood (McLaughlin 2008) . Western concepts of childhood have defined disabled children against child development 'norms' and have provided the rationale for segregated or 'special' welfare and education provision (Burman 2008 ). Paradoxically, research shows that the focus on medical diagnosis has contributed to a lack of attention to the lives of disabled children as they are marginalised or excluded from 'the expectations, opportunities and aspirations afforded to the so-called typically developing children' (Goodley et al. 2015, p. 6) . Sadly, it is still the case that disabled children, and their families, are likely to experience greater levels of inequality in all areas of life (Read et al. 2006) . How disabled children and young people are viewed, of course, has a significant impact on their lives and the lives of those closest to them. In the preface to this Handbook, Sara Ryan describes the 'denial of imagined futures' for disabled children and young people. As an academic and activist, Sara has campaigned tirelessly alongside disabled children, young people and adults to end the discrimination that haunts their lives in the hope of re-imagining their futures. Sara launched the #JusticeforLB campaign following the death of her son Connor Sparrowhawk (known affectionately as Laughing Boy-LB) who drowned in the bath in a National Health Service Assessment and Treatment Unit in England on 4 July 2013. An inquest found that Connor's death was preventable and was contributed to neglect.
The campaign for justice for Connor led to an investigation into the unexpected deaths of people with learning disabilities and/or mental health issues in the health trust in which Connor died. The report found that hundreds of unexpected deaths went un-investigated (Green et al. 2015) . Sadly, Connor's death and the scandal that his death revealed are not isolated issues. Disabled children, young people and adults continue to experience discrimination and disadvantage across the globe. Their voices are not heard. This Handbook makes a small contribution to challenging such injustice by foregrounding the experiences of disabled children, young people and adults from across the globe, celebrating their lives and offering possibilities for change.
The Handbook brings together 37 chapters from 65 contributors including young disabled people, family members, activists, practitioners and academics based in Europe, Canada and America, Africa, Australia and New Zealand.
The chapters in Part I Experiences and Building Understandings provide the call of the book. Authors write from their own experience and illustrate how they have stepped out of the normative shadows to create counternarratives to the stories of vulnerability and passivity about disabled children and young people. In Part II Research Studies, the chapters describe the lives of disabled children and young people across the globe. There are also a number of studies written by researchers who are also parents of disabled children, young people and adults who provide powerful insights and discuss key ethical concerns that arise from that experience. Part III Ethics and Values offers reflections on the complex ethical issues of working with children and families, focusing on the contentious issues of voice and ethical participation. In Part IV Theory and Critical Ways of Thinking, authors reflect critically on constructions of disabled children's childhoods as 'other' and seek to expose and to challenge the practices of marginalisation. Finally, in Part V Changing Policy and Practice, authors point to ways in which change is needed and discuss how change for children and young people can be brought about.
In the concluding chapter, we review the themes that cut across many of the contributions and highlight the changes called for. We also discuss the differences between authors' perspectives and phases of action and relationships as part of continuing change. We end with our reflections on how far the studies presented help us to respond to Sara Ryan's call for change. We offer a number of research questions that are based on social justice, rights, equality and on the ethical principles produced in the Handbook.
The Aims of the Book
The chapters in this book discuss the intimate everyday experience of disabled children and young people seeing disabled children as active, creative and productive. The Handbook aims are focused on change in public understanding, policy and professional practice. This Handbook builds on the 2013 collection of studies (Curran and Runswick-Cole 2013) that introduced disabled children's childhood studies as a distinct domain founded on three key principles:
